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Wonder makes us philosophize — Makes us think about life!
Aristotle
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Giordano Bruno (1548-1600) — the Italian Philosopher
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He warned against a thinking
that is solidified into
categories
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Conctete examples: “Typical for that child,
that teacher, and that parent”!
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The world is in motion, and if we believe that only the generalizable
is real, it will be difficult to perceive reality directly.

Was executed after he persistantly had supported Copernicus
heliocentric theory that the earth was not the center of the sun.

Superstion
Blasphemer
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Bruno is still by many seen as a landmark in the history of liberty of
inquiry and expression, and for the emerging sciences.

Magic - as a kind of knowledge, and as a body’s power to transform
and act - a creative force (Massumi, 2002, p. 257-258).
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(Massumi, 2002, p. 257-258)
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It’s magic!

If there is no spark that feeds the child’s soul, then it will be
without understanding. . . . where worlds, ways of being,
ideas, languages and expressions meet, a fire is lit.

Loris Malaguzzi: Quoted in Dahlberg & Lenz Taguchi, 1994
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Loris Malaguzzi: Quoted in Dahlberg & Lenz Taguchi, 1994
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A POWER TO ACT?
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A spark — Knowledge - A power to act?
KFE—H58t — 5B DFEE I ?

Not something irrational — it is REAL
It is felt”

From this follows that we need to stay closer to life - like young children -
take care of wonder — its intensity and vitality.
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Children are brim
with wonder

Star eyes
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Potentials? Research?
oJBEME ? R ?

We. . .speak of research as humus, as an existential attitude
possessed by children and mankind

Carlina Rinaldi - A Metaproject. Rechild, 1/2007, p. 7

Can we really get respect for these thoughts?
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Carlina Rinaldi - A Metaproject. Rechild, 1/2007, p. 7
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We have to be aware of that Reggio’s idea of research as an existential
attitude —'to be wide open to life’ - is not based in an individualist and
child-centric thinking.
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Is there something more than consciousness — more than
reason?

More than cognition?
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| am sorry, but | have to take away all photos and images from children as | have got
them for our research and for our publications.
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Kelly’s everyday name-diary
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AN AESTHETIC VIBRATION (Malaguzzi, Vea Vecchi)
A DYNAMIC VITALITY (Stern)
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PART OF LORIS MALAGUZZI’'S POEM
O—YR 23579V 4DEFHIL

NO WAY. THE HUNDRED IS THERE
T » v, 1000bDIzZZi2Hh 3,

The child

is made of one hundred

The child

a hundred languages

a hundred hands

a hundred thoughts

a hundred ways of thinking
of playing, of speaking.

a hundred always a hundred
ways of listening
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they steal ninety-nine. FThes, toRtAEELAT 5,

they tell the child: LT, FEHITTIAZ D,
that work and play HELBU

reality and fantasy BEr 77 va9—

science and imagination R 8%

sky and earth 70 v AHh

reason and dream 9 v 254

are things LHIZHBILATERVALL L,

that do not belong together.

When Loris Malaguzzi speaks of children losing ninety-nine of their hundred
languages, he is warning us of the danger of education of stealing from children the
power of knowing and the power of acting.
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Every child born is a challenge and a question mark. It can grow in a
hundred different ways, no one knows where it can go, but it contains
the possibility of becoming something different than what we know. / ... /

Loris Malaguzzi, lecture November 1993, quoted in Dahlberg & Asén, 1997)
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Loris Malaguzzi, lecture November 1993, quoted in Dahlberg & Asén, 1997

Through focusing events, listening, ‘hundred languages’ and ‘progettazione’ the
teachers actually manage to open up for children’s potentialities for the more
subtle and imperceptible processes of life.
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IS THIS JUST SPECULATION?

NIIELZ RGO ?
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During recent decades, there has been a growing interest for
these subtle and dynamic processes among researchers within
different scientific and philosophical fields.

CIHTFEOBIC. 4 LERH, BXHOHLTFOMRE DR T,
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An interest that relates to a dis-satisfaction with the dualistic thinking
in which mind and body, subject and object, self and other are seen as
separate entities, and hence, excluding so much of experience (see

Gregg & Seigworth, 2010; Manning, 2013; Massumi, 2002, 2015,
Novosel & Dahlberg, in press).

BRI, THRCBE BB 40BFREEREL L. thwpzic
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Novosel & Dahlberg, in press).
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The New Alliance Between Science, Philosophy and
Art/Ethics/Aesthetics

BE ER ¥ LCEM/ RS/ ER 0 5as

Malaguzzi was well acquainted with these
traditions

It is even so, that within the 'hard sciences' that we

may well encounter the most spectacular rethinking
of this kind of processes.
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Challenges dualisms — either— or thinking and hierarchies
—Jtim—Either-ord BF ¥ £ T 5 ¥ ——~ D k&L

BOTH — AND - THINKING BOTH-AND o 8.#
Everything is in connection ITRXTC DL 5T 3B
Nature — Culture B AR-1t
Human — Non-Human AR —3EAR]
Practice - Theory R - 25
Subject — Object £ - B

] _ 612 - 618
Irrational - Logical mEm  m@

Non-Conscious -Conscious
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Subtle and dynamic processes of life — has got a long tradition
in science, philosophy and art (Novosel & Dahlberg, in press)

WA THOLEDTOoLRITI. BF. BF. moorH TCRWEH &
> T E 9 (Novosel & Dahlberg, ENRID)

affect (Spinoza); pure experience (James); the pre-linguistic (Wittgenstein);
embodied cognition (Thompson & Varela); primary and core consciousness
(Edelman); background consciousness (Damasio); shared manifold of
intersubjectivity — mirror neurons (Gallese); implicit relational knowing (Stern); and
epistemological silence (van Manen)

158) (Spinoza) . ###EER (James) . AIS5589 (Wifgenstein) . 3B &5A F 1725240
(Thompson & Varela) . —R&5# & PE=H (Edelman) . Hx2# (Damasio) . 3
BIN-BEBEMOLZHAE—I5—=2—0v (Gallese) . BRI (Stern) .
ML R (van Manen)
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Daniel Stern (1985) — Children’s interpersonal relations

“The present moment”

-z 282— (1985 &) —F b 0 ABE
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In his last book, Forms of Vitality, published in 2010, Stern asks why the dynamic forms of
vitality have not received more attention, and why there has been such a sharp cleavage
between talking and acting, and between the verbal and the nonverbal, and why the word,
the symbolic, has been given such a remarkably elevated and protected status, despite the
fact, that we experience dynamic forms of vitality, in almost all waking activities.
According to him, we are embraced in the immediacy, and this immediacy is
phenomenologically tangible and a ubiquitous part of all experience. In Stern’s (2010, p. 3)
own words they can be seen as a “manifestation of life, of being alive”.
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Eventualize existence - Michel Foucault

In our epistemological tradition we have been so occupied by the general,
the abstract and the hidden so our existence have become ‘de-eventualized’

Nordin- Hultman, 2004; Dahlberg & Elfstrém, 2014; Dahlberg, 2016).

FIEY*EPRBCTEZ2—I vz 7J—D—

RBR/OLGEEICBT, A2 bIT—ROLG LD, FROTH D,
¥ LTEN-bDIZARAATINTLIoTWE-®IZ, Fh7-b D
R (BHBEFZENL) LTLE>TWv3,

Open ourselves towards the unexpected, towards non-knowledge, and
towards that which places difference in movement.

-bB88%. FHLAOALDO~N, RNLEZ2HD~N, ¥ LTER4*EHIMNE
STz~ TT,
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THE LIFE OF WORMS
ANKARET preschool in Stockholm
Taken away
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SPINOZA — POTENTIA

”"We do not know what a body can do”

WE AFFECT AND WE BECOME AFFECTED
DYNAMIC FORMS OF VITALITY (Stern)
AN AESTHETIC VIBRATION (Malaguzzi)

A/ -RT V7
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E0IRE (=57 vV 1)
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Aesthetics can help to create these connections between
different languages and subjects.

An aesthetic sensibility - creates intensity and vitality.

ERFEAOMBIZ. 2o ) LiEREES
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Vea Vecchi, former atelierista Diana Preschool for 30 years and now responsible for
Reggio Children’s Studio, exhibitions and publishing activities, often describes
aesthetics as a structure that connects other structures, "as an interacting dance", with
reference to biologist and anthropologist Gregory Bateson ecological thinking. He
stated: "If we lose the pattern that connect we loose creativity" In relation to this Vea
often asks us to be more aware of that children can more easily than adults connect
different phenomena, impressions and events “ In this way, even a small preschool
child can see patterns and wholes in things that seem disparate and incoherent."

D7 Dz Xld. TAT—FHREKOFZ MY TR L EF30E[HEH. IRIT IS
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Consequences for didactics?
HEFIIE) L2007

Install ourself in the event together with the children through a
pedagogy of welcoming and hospitality built on an attentive listening.

Take care of and valuate the “present moments’ - the here-and now -
through pedagogical documentation.
(Dahlberg & Moss, 2005; Ethics and Politics in Early Childhood Education).

Fht-bid. FER(HEFMIISZ L IZED(BB L RIFOHBEF #BL T,
FEbE EHIZHBERB~NEENT 2,
HEFXaxXvT—vavEBLT, [S08-) .  23) [5-22] %
ADizL. BfEE&Z ).

( Dahlberg & Moss, 2005 (4 R# B Iz & 2B L BUS) ) . .

‘Listening’ begins here —what is ‘happening’ here?

[HFMEIIEZ 8] IS0 645% 3
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This calls for a willingness to explore creative processes and
productions through a collective experimentation with the
potentialities already inherent and immanent to children and schools
i.e., the unexpected processes and life-giving encounters and potentials
that at a given moment take place and are in the making (Olsson, 2008;
Dahlberg & Elfstrém, 2014).

XDIOITNE. FEDILEEZRIZEEIZEL ). AET 3EZ D v b,
EENLERETBLC, BB LT O A LIERERKT 2SR LETH
5, 230 ASOBBICERL. £ETT7PICHd LI %, PHEHRTOLR
X, EESZ 2P BRI BEL D TY (Olsson, 2008; Dahlberg &
Elfstrom, 2014) .
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This implies that we have to put intentions, goals and results into our
“back head”. And, instead, focus on the relations and interdependencies
that tie us together.

It also implies that we transgress the strong emphasis on “the child”,
and instead of directing our attention towards general and underlying
causes of an action, and on children’s needs and lacks, we have to
direct attention to the event, and to what is happening now, in the
directly, immediate experience.

ZOZEYNRTREBTIZDIE. BERY. BE, BR% [0k A) ILB(RNE
e W) ZeThd, Db DIc. BIbEZ DI BEFEME Tk
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However, to stay open to what is happening, to the occurrences, and to
the swarm of life, is not that easy, as in education we are so used to
focus and consider situations retrospectively, when they are already
completed, and when we are able to reflect, talk about and translate
what is happening. As a result, the dynamic forms of vitality and
creativity, for staying alive, which are so important for children’s future
social interactions and learning, are not given attention (Novosel &
Dahlberg, in press).

LArLAars, 3 TwdZ AT B, ¥ LTHEDBENIZNLT
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TER® 3B (C Ei/)’C%lF%C BBL. EEGHRICLIEQCANEHOEBO L
EE»r L3, BEETIFTLE >Tuv3 (Novosel & Dahlberg, ERRIP) .

An ecology of practices

These ideas of affect and the dynamic forms of vitality implies that we are already
related and interdependent - we are in co-existence with the world, which opens up
towards a systemic and ecological thinking , a kind of ecology of practices (Stengers,
2010) Visual artist and dancer Erin Manning, and the political theorist and philosopher
Brian Massumi have argued that vitality and affect are not just a question of emotions
and structures of motivation.

FEHEDT IO —
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Brian Massumi (2015, p.6) says: “Affects in Spinoza’s definition are
basically ways of connecting to others and to other situations. They are
an angle of participating in processes larger than ourselves.”

158 ¥ IFEAR 2. MBE DR
1Z. BoBE LN HbKRELToLR
(7547v+-=v23,2015 p.6)
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